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Please keep 
in mind:

 You will not be able to see yourself. 

 You will only be able to see the 
panelists.

 Your microphone is muted but you 
can communicate with us through 
the Q & A box.

 Please note: this webinar will be 
recorded. A link to the recording 
and presentation materials will be 
available online within 48 hours.

Por favor ten 
en cuenta:

No podrás verte a ti mismo.

Solo podrás ver a los panelistas.

Su micrófono está silenciado, pero 
puedes comunicarte con nosotros a 
través del cuadro de Q&A.

Tenga en cuenta: Este seminario 
web se grabará. Un enlace con la 
grabación y los materiales de 
presentación estará disponible en 
línea dentro de 48 horas.

1

How to Ask Questions/
Cómo hacer preguntas:

• Type your questions into the Q&A box on your control 
panel anytime during this presentation.

• Escriba sus preguntas en el cuadro de preguntas y respuestas 
en su panel de control en cualquier momento durante esta 
presentación.
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Inclusive Preschool
Dr. Mary Falvey, 

Emerita Professor 
California State University, Los Angeles

Preschool Inclusion Video – Anaheim, CA

• https://www.youtube.com/watch?v=eW0m4dB0Eps

https://www.youtube.com/watch?v=eW0m4dB0Eps
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Key Practice for High Quality Early Childhood Inclusion

Adaptations of Space, Materials, and 
Equipment

• Children with & without disabilities can 
gain access to the physical space, 
materials, & equipment.

• When needed, children are helped to 
gain access to & use materials in 
meaningful ways through adult 
scaffolding strategies.

• The teacher & assistants set up the 
classroom areas & materials in ways 
that can be accessible to all children, 
but they dynamically organize the 
physical space, equipment, & materials 
to intentionally encourage children’s 
independence and social interactions.

Example: 

Preschool teacher Kelly saw Tara, a 
4-year-old child with cerebral palsy, 
use her walker to walk from the 
block corner toward the art area 
during free playtime. Kelly 
intentionally prompted Tara’s peers 
at the block corner to clear the alley 
next to the corner by removing 
some toys so that Tara could 
independently gain access to the 
space.

Key Practice for High Quality Early Childhood Inclusion
Adult Involvement in Peer Interactions

• The classroom has opportunities for 
children to participate in activities and 
routines with their peers.

• Adults plan and implement daily social 
play and learning activities.

• There’s a good balance between adult 
involvement and support for children’s 
spontaneous social engagements.

• Adults facilitate problem solving between 
children.

• Adults provide scaffolding strategies for 
supporting positive, reciprocal, sustained 
peer interactions and relationships 
between children.

Example:

Peter is a 3-year-old boy who is 
nonverbal and has a developmental 
delay. During circle time, teacher Kelly 
invited another student, Andrew, to 
model for Peter the movements of a 
song he likes to perform with his peers. 
Watching Andrew use his hands to form 
the movements of the song was an 
effective way to help Peter imitate, 
learn, and perform the song movements 
independently.
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Key Practice for High Quality Early Childhood Inclusion

Adults’ Guidance of Children’s Free-Choice 
Activities and Play

What it looks like:

• Adults show enjoyment and availability 
when engaging with children during 
activities and play.

• Children have many opportunities to decide 
on activities, playmates, and play topics that 
they like during free-choice activity.

• Children are given many opportunities to 
make choices during activities and playtime.

• Adults observe children’s engagement in 
play and consistently support play using 
individualized strategies such as 
verbal/nonverbal prompting, modeling, 
commenting/asking questions, and enlisting 
other peers.

Example:

Kelly joined Martha, a 4-year-old 
girl who was recently diagnosed 
with autism, during free-choice 
time. Kelly used a visual activity 
organizer in the role-play area to 
help Martha act out the steps 
involved in cooking a meal for her 
friends.

Key Practice for High Quality Early Childhood Inclusion

Conflict Resolution

• Adults have set clear rules and behavioral 
expectations that are consistently 
communicated to children to encourage 
positive social behavior and prevent conflicts.

• When children have difficulty resolving their 
differences on their own, adults join children 
to listen to all children’s perspectives, 
acknowledging their views and feelings.

• Adults try to focus on helping children find 
more positive ways for negotiating their 
differences.

• Individualized strategies are used to help 
children negotiate peer conflict and generate 
solutions.

Example:

Kelly observed two children on the 
playground fighting over a new 
toy. She invited the two children 
to consider more positive ways 
they could both enjoy the new toy. 
One of the two children involved 
in the conflict had a 
communication difficulty in 
expressive language, so Kelly 
invited the children to look at 
some visuals that depicted 
possible alternative solutions. 
With Kelly’s facilitation, the two 
children decided to take turns 
using the new toy by paying 
attention to an alarm clock that 
would indicate when to pass the 
toy to each other.
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Membership

Adults work together to create a classroom 
community to which all children feel that they 
belong, regardless of their individual 
differences.
Adults develop a sense of belonging by planning 
activities and creating opportunities to help 
children understand and accept individual 
differences.
Opportunities exist for children to assume equal 
roles and responsibilities in the classroom.
Adults intervene to prevent bullying or 
persistent teasing between children in the 
classroom.
Adults use positive and inclusive strategies for 
responding to children’s individual differences.

• Example:
When a child asked Kelly why 
another child was using a different 
type of spoon during snack time, 
Kelly responded that children can 
use different spoons as they grow 
and learn to eat different foods. 
She showed all the children the 
many sizes of spoons she had 
available for their use. Kelly showed 
examples of how younger children 
might need bigger or softer spoons 
and demonstrated how some 
spoons might be easier for some 
children to hold.

Key Practice for High Quality Early Childhood Inclusion

Key Practice for High Quality Early Childhood Inclusion

Relationships between Adults and 
Children

• Adults seek many opportunities during 
the day to engage in social interactions 
that are positive, reciprocal, and 
sustained. They show enjoyment when 
interacting with the children.

• Adults are highly responsive to children’s 
interests as well as their emotional 
needs.

• Adults use visual supports and additional 
classroom resources for supporting 
children’s emotional needs and 
development.

Example:
When 4-year-old Charlie seemed 
reluctant to play outside because of 
the thunder he had heard earlier in 
the morning, Kelly read a picture 
book with Charlie about 
thunderstorms. When they finished 
reading the book, Kelly modeled for 
Charlie all the different things he 
could do if he felt uncomfortable 
while being outside on the 
playground. Kelly’s shared reading 
activity and follow-up conversation 
helped Charlie feel better and 
encouraged him to join his peers on 
the playground.
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Key Practice for High Quality Early Childhood Inclusion

Support for Communication

• Adults are responsive to children’s 
initiated communication.

• Adults actively facilitate social-
communication with children using a 
variety of scaffolding strategies, 
including alternative means of 
communication systems.

• Visual supports, books, and classroom 
resources are used to support social-
communication.

• Adults intentionally use alternative 
means of communication systems in 
ways that enable children to 
communicate and participate in 
classroom activities with their peers.

Example:
Kelly showed Martha, the helper 
of the day, how to use picture 
symbols of available snacks to 
help Andy, a boy with a 
communication difficulty, choose 
his snack. As Martha went 
around the table verbally asking 
each child to make a choice 
between two snacks, she used 
two picture cards to help Andy 
make his choice.

Key Practice for High Quality Early Childhood Inclusion

Adaptation of Group Activities

• Children have opportunities to 
participate with their peers in planned 
whole-group and small-group activities.

• Adults use embedded strategies and 
adaptations of activities to support 
children’s active engagement and 
participation while also meeting 
children’s individual needs.

• Adults plan and monitor embedded 
strategies and adaptations to support 
children’s needs and adjust activities as 
needed to encourage participation of all 
children in the group.

Example:

During a small-group art activity in 
which children were using paintbrushes 
to paint leaves they collected outdoors, 
Kelly provided hand-over-hand 
assistance for Louisa, a child with a fine 
motor coordination difficulty, to 
fingerpaint her leaves. The second part 
of the activity involved cutting through 
paper to form different shapes, and 
Louisa worked on one of her 
individualized goals that involved 
sorting out different shapes alongside 
her peers.
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Key Practice for High Quality Early Childhood Inclusion

Transitions between Activities

• Adults share responsibilities and 
flexibly adjust their roles to prepare 
for daily activities and promote 
smooth transitions.

• Adults collaborate to plan activities 
and supports for the whole group to 
ensure smooth transitions.

• Specific, individualized strategies 
(such as visual supports) are used for 
children who experience greater 
difficulty making the transition 
between activities.

Example:

Kelly uses a soft musical tune to signal 
the end of transitions with the whole 
group. Sam, however, requires 
additional support to transition 
between activities. Kelly and her co-
teacher created a picture schedule to 
go through with Sam, who finds it very 
helpful to look at the visual symbols of 
upcoming activities before the end of 
each routine.

Key Practice for High Quality Early Childhood Inclusion

Feedback

• Adults give children sensitive, 
positive feedback (verbal and 
nonverbal) on their efforts, 
behaviors, and learning.

• Adults use different types of 
feedback (e.g., corrective feedback, 
positive reinforcement) to support 
important goals (e.g., positive 
behavior, learning, engagement).

• Adults frequently use feedback 
that focuses on children’s efforts 
and the process of doing things 
rather than solely on their end 
products.

Example:

Kelly observed Chris, a boy with a 
developmental delay, working hard 
to solve a number puzzle during free 
playtime. Kelly asked him how he 
was trying to figure out how to put 
the pieces together. When Chris 
explained his strategy, Kelly said, “I 
can see you’re working very hard and 
your strategy seems very helpful.” 
Kelly invited Chris to share his 
strategy with his peers during circle 
time.
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Key Practice for High Quality Early Childhood Inclusion

Family-Professional Partnerships

• Procedures are implemented daily for 
encouraging bidirectional 
communication with families about 
children’s individualized education 
programs and progress.

• Staff are encouraged to participate in 
meetings with families.

• Families have opportunities to 
contribute information on their 
priorities.

• Families are invited to provide feedback 
on the quality of the program.

Example:

Each child has a communication book in which 
families and teachers can exchange daily messages, 
including private notes. Kelly also uses e-mail daily 
to communicate with families. At the end of each 
day, classroom staff post messages about the day’s 
activities and children’s experiences on a white 
board outside the classroom to share with families. 
Kelly’s program also provides support for staff to 
attend intervention planning meetings with service 
providers and families.

To exchange information on children’s progress 
with families, the program actively encourages 
families to participate regularly in progress 
meetings and shares reports of children’s progress 
that are parent friendly and sensitive to the cultural 
and linguistic diversity of families. Kelly’s program 
also uses a system for identifying family priorities, 
concerns, and resources to assist with meeting 
children’s needs.

Key Practice for High Quality Early Childhood Inclusion
Monitoring Children’s Learning

• The program uses multiple assessment methods for 
monitoring children’s progress on individual goals.

• The program uses a combination of research-based 
formative assessment tools, observation notes, 
behavioral assessment checklists, and various other 
teacher-made assessment tools.

• An individualized intervention plan for each child is 
developed based on identified needs and specifies 
how interventions and supports can be embedded 
into classroom activities.

• All classroom staff have access to assessments, 
intervention plans, and progress reports from 
specialized therapists, and they use information for 
their own planning.

• Planning includes interventions that support 
children’s needs in their home and community.

• Progress monitoring data is used to adjust 
interventions and instruction.

Example:

Kelly was keeping a running record of 
Maya’s participation during storytime to 
monitor her engagement following a 
recent embedded activity they had started 
implementing a few weeks ago to support 
her understanding of story facts. In her 
notes, Kelly recorded that Maya found it 
helpful to use story props to act out the 
story prior to and during retelling a story. 
She also noted that Maya might need 
more frequent prompting by an adult to 
help her connect the events of a story.
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Choosing Quality Childcare for a Child with Disabilities
• Are the children engaged?

• Are staff involved with children at eye level?

• Are rooms bright & cheerful without being 
overwhelming with too many sights & sounds?

• Do adults speak positively about all children?

• Are all children receiving individual attention?

• Do adults call children by name?

• Are there sufficient personnel to respoind in the 
event of an emergency?

• Is the “time out” tactic overused? 

• Are caregivers trained in early childhood special 
education?

• Are teaching staff available to attend school 
district meetings (IEP) with you?

• Do those who work with the children receive 
positive support?

• Do you see & hear a variety of developmental 
activities taking place?

• Do the children have opportunities to control 
objects or events in their environment?

• Are activities based upon a child’s level of 
functioning?

• Are learning materials accessible to children 
with disabilities? 

• Will child care personnel help you develop 
goal for your child and plans to achieve them?

• Do personnel provide parents with regular 
schedules of activities and events?

• Do teachers & caregivers describe their 
communication practices as “open”?

• Do parents actively participate with their child 
or children?

Story of Sam a Preschooler with a Disability

• See Inclusive Preschool is COOL! 
Hand-out                                     
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Preschool Inclusion: Samantha

• https://www.youtube.com/watch?v=pvuk6XqiLRU#action=share

Examples of Social Stories 
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Examples of Picture Schedules 

Examples of pictorial/word Choice Boards

This Photo by Unknown Author is licensed under CC BY-NC-ND

https://able2learn.com/products/when-i-am-upset-choice-board-behaviour-management-pages-2.html
https://creativecommons.org/licenses/by-nc-nd/3.0/
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Examples of Visual Communication Systems

Example of Fidgets

This Photo by Unknown Author is licensed under CC BY-SA

https://en.wikipedia.org/wiki/Koosh_ball
https://creativecommons.org/licenses/by-sa/3.0/
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You Are Amazing Just the Way you are

• https://www.youtube.com/watch?v=9b7y9UYt_fM

Be bold, be courageous, be consistent inclusion 

• Build Bridges

• Build Relationships

• Build Quality Inclusive Programs

• Partner with Parents, Teachers, 
Related Service Personnel 
(Speech, OT, PT, Behavior 
Specialists), & community 
members


